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Abstract:  This study focused on college student-athletes perceptions focused on academic success or building 

athletic ability. While identifying the academic support methods and other key contributions college provide to 

student-athletes, this study displayed the perceptions of African-American male student-athletes in a 

predominantly white institution (PWI) and Historically Black Colleges and Universities (HBCU). The main 

question for this research focuses on the differences between academic success and athletic ability. By using the 

approach of snowball sampling, this study examining African American male football athletes from Florida State 

University (FSU) a Division I and Florida Agriculture and Mechanical University (FAMU) a Division IAA. The 

researchers conducted surveys with the student-athletes to understand and capture their perception. The finding 

shows that 55% of FSU student-athletes disagreed or strongly disagreed that academic performance was more 

important than athletic performance. 65% of FAMU student-athletes disagreed or strongly disagreed academic 

performance was more important than athletic performance.  

Keywords: Academic Success, Student-Athletes, Perception, Athletic Ability, Balance, Role Theory, and Time 

Management. 

I.   INTRODUCTION 

The purpose of this study is to understand the perception of education and academic success in African-American male 

collegiate athletes. This study focused on whether these college student-athletes perceptions are focused on academics 

success or building athletic ability. While identifying the academic support methods and other key contributions that post-

secondary institutions provide to student-athletes, this study showcased the perceptions of African American male 

student-athletes in a predominantly white institution (PWI) and historically black colleges and universities (HBCU). 

African-American male athletes usually are rushed over the stigma that they lack the necessary skills needed to be 

academically successful due to their commitment and focus on an athletic sport (Bailey & Bhattacharyya, 2017). This 

stigma along with many others that support the „dumb jock‟ stereotype can promote negative perceptions of how student 

athletes have viewed academically (Bailey & Bhattacharyya, 2017; Simons et al., 2007). This study seeks to find if such 

portrayed stigmas are the perception of education in African American student-athletes and how it affects their academic 

performance. Understanding the African-American male student-athletes personal viewpoints and perceptions for 

academic success will allow institutions of higher education to serve their student-athletes and their academic needs 

better. CarterFrancique, Hart, and Cheeks (2015) acknowledge a fact that for African-American student-athletes, “social 

support is essential to assist Black student-athletes in navigating the landscape of higher education and college athletics so 

they are in turn able to be academically successful” (p. 162). Comprehending this study‟s perception of the student--

athlete can help institutions identify many other direct and indirect problems that African-American male student-athletes 

face. Are these problems caused due to high stressors on the athletic side or is it caused by family and other social 
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pressures? The unique characteristics of this study have allowed the researchers to bring insight from two different groups 

of African-American male student-athletes, which are perspectives from a Division I PWI and a Division IAA HBCU 

athlete. The findings of this study have aided institutions of higher education in understanding how to assist African-

American student-athletes and their academic needs better. To better comprehend African-American male student-athletes 

perception of academic success, it is important to know the challenges they face. The life of a student-athlete almost based 

on balance. Academic success can sometimes determine by a student-athletes personal ability to balance the 

responsibilities of that athletic lifestyle (CarterFrancique et al., 2013). CarterFrancique, Hart, and Steward (2013) also 

stated that athletics on Division I teams have high demanding schedules which can lead to restrictions on the amount of 

time needed to focus on academics. Cooper and Cooper (2015) described academically disengaged black male college 

student-athletes and the different factors they face, like the feeling of isolation, poor or nonexistent relationship with 

professors, and encounters with racial discrimination on campus and surrounding communities. The student-athlete 

lifestyle coupled with these factors can cause the perception of academic success to be acknowledged by the African-

American male collegiate athlete (CarterFrancique et al., 2013; Cooper & Cooper, 2015). According to Charleston, 

Jackson, Adserias, and Lang (as cited in Graham et al., 2015), African-American male are objectified for their athleticism 

and physicality which can lead to the omission of positive coverage on their academic accomplishments of the field. The 

objectification of African-American athletes, in addition to their demanding schedules, leads the researchers of this study 

to assume that African-American perceptions will be more focused on athletic ability rather than their academic success 

(CarterFrancique et al., 2013; Graham et al., 2015). With extremely limited funding, this study faces certain limitations 

and obstacles that can cause data collection from the subjects to be difficult. The human subjects within this study have 

received no compensation or credit for their participation which can cause the subjects to lack the motivation to 

participate.   

II.   LITERATURE REVIEW 

Academic Success to completely recognize a student-athletes perception of academic success, it is imperative to find a 

standing definition of academic success. According to the National Collegiate Athletic Association (NCAA), academic 

success in a postsecondary institution required from the student's athletes to maintain eligibility and certain grade point 

average. The main measurable elements of eligibility based on the NCAA eligibility guidelines is the progression towards 

earning a degree (NCAA, 2017a). Student-athletes must advance towards graduation annually. With this basic 

understanding of NCAA guidelines, academic success can be identified by three parts. Student-athletes must meet certain 

grade requirements to pass the courses they are taking to show progression towards earning a degree. Athletes must also 

maintain a certain grade point average, which is required to obtain a degree from a postsecondary institution. Finally, 

graduating from a postsecondary institution (NCAA, 2017b). Essentially, the student-athlete eligibility guidelines are the 

NCAA definitions of academic success.  The idea of academic success can differ from each student-athlete. According to 

Cooper (2015), sports can serve as a haven for many athletes and can sometimes create an image of a positive self-

concept. This current study can persuade students-athletes to dive into the demanding lifestyle of the athletic sport 

(CarterFrancique et al., 2013).  In a study conducted by Lance (2004), over 55% of the students agreed that it was difficult 

to meet both athletic and academic expectations. Another 51% of students disagreed with the statement that it was easy to 

find enough time to study during an athletic season. The demanding schedules of the athletic program can cause student--

athletes to choose and prioritize their athletic schedule. The athletic schedule can also prevent certain student-athletes 

from pursuing a major of their choice (Cooper & Cooper, 2015). These restriction and many others Cooper (2015) 

describes can then cause the student-athletes to become academically disengaged with their academics. The demanding 

lifestyle can cause the student-athletes relationship with professors and other classmates, who can be an avenue of 

support, to be poor and nonexistent (CarterFrancique et al., 2013; Cooper & Cooper, 2015). All of these elements can 

create the idea of role conflict between academics and athletics within a student-athlete. Role Theory Traditionally, 

students attend institutions of higher education to advance their understanding and skills set in a particular area (Liang et 

al., 2017). Students become consumers expecting a certain level of service as they try to obtain a product, which is a 

degree from the particular institution (Williams, 2013). Student-athlete on the other hand, attend institutions of higher for 

the collegiate sports available which can be caused by the “dumb jock stereotype” (Paesons, 2013). According to Paesons 

(2013), student-athletes are led into dual roles positions due to their academic and athletic responsibilities, despite all the 

time constraints and external pressures they receive from both roles. This collegiate institutional trend can leave student--

athletes in a bind as they face these new found academic and athletic pressures (Kissinger & Miller, 2009). Learning how 

to balance collegiate and noncollegiate responsibilities becomes part of the student-athletes role (Bjornsen & Dinkel, 
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2017). Edwards (2014) explains how these responsibilities and pressures can sometimes create role strain within the 

individual student-athlete due to its difficulty and their lack of motivation which can lead to role conflict.Role Conflict 

Role conflict occurs when an athlete may encounter structural constraints between two different roles and fulfilling the 

role responsibilities (Cooper & Cooper, 2015). Student-athletes have to accomplish and attempt to excel at their academic 

and athletic duties. Similar to role strain, where individuals can have difficulties meeting certain obligations, student--

athletes are left to prioritize certain commitments (Henning & Weidner, 2008). With the student-athletes schedule and the 

demanding academic load of the institution, many students -athletes prioritize one specific identity. According to Joseph 

and Jewell Cooper (2015), this is known as role engulfment, which is when a student-athletes consider themselves as 

athletes and not as students. Athletes become engulfed in their athletic role and forget about their academic obligations as 

a student of the institution. Joseph and Jewell Cooper (2015) concluded during a study that sports sometimes play an 

important role in college-athletes because it served as their primary avenue to getting accepted into an institution of higher 

education. Student-athletes who are first-generation college students are more likely to engulf themselves in the athletic 

sport rather than their academics because of those circumstances. Many colleges-athletes acknowledge the importance of 

academic achievement but would choose to rather involve and engulf themselves with athletics because of the haven it 

provides (Cooper & Cooper, 2015; Cooper & Hawkins, 2012). First Generation a higher level of education can create an 

improved way of living in the current society for young adults. In a research conducted by Kena el al. (2016), we have 

come to an understanding that individuals who graduate with a bachelor‟s degree earn more income and have lower rates 

of unemployment then individuals with simply have their high school diploma. This statistic shows why it is important for 

young adults raised in low socioeconomic communities to pursue postsecondary education. For many students, the 

challenge of getting into an institution of higher education is more intense due to their first generational status (Irlbeck et 

al., 2014). A first generation student is defined as neither of the student parents or guardian have obtained or received a 

four year degree (Davis, 2010). The first generation student would essentially be the first individual in a family to attend 

and graduate from a four year institution of higher education with a degree. First Generation students, including student--

athletes, are four times more likely to drop out of college after their first year (Mayol et al., 2017). First generation 

students surrounded by many factors they face including personal, social, and financial obstacle during and even before 

entering an institution of higher education (Wilkins, 2014). In fact, student-athletes who are first generation students make 

friends with other first generation students who are not athletics but face an issue when it comes to social support in their 

field of experience, such as playing football (Traynowicz et al., 2016). Student-athletes also receive motivational upkeep 

from extremely supportive parents but due to their first generational status the parental collegiate experience is non-

existent, which can sometimes means the durable academic support may be nonexistent as well (Malvaso & Navarro, 

2016; Wilkins, 2014). Many student-athletes are first generation students, so they much become self-dependent and 

proactive about their education (Wilkins, 2014). Time Management and Balance Time management is a necessary skill 

for student-athletes when it comes to balancing athletic participation and academic success. CarterFrancique et al. (2013) 

explained the demanding lifestyle of a student-tathlete while Cooper & Cooper (2015) explained how that demanding 

lifestyle creates role conflict within the student-tathlete. Due to such high demands of student-athlete time management 

and balance seems to be an important skill that student-athletes learn to be successful. Burcak et al. (2015) explain that the 

better the time management of an athlete, the more the status increases. The basic definition of time management can 

control and manage the events we experience in our daily lives by directing yourself as effectively and actively as 

possible (Kurtipek et al., 2016). Student-athlete must have this ability to be successful in their collegiate performance both 

academically and athletically. The balance of both academics and athletic performance can be difficult and according to 

studies conducted by Kurtipek et al. (2016), it is difficult for student-athletes to balance both. Between academic classes, 

athletic practice, homework, employment, and leisure many student-athletes have difficulties staying afloat (Barua & 

Vidal, 2014). Institution support student-athletes by creating incentive programs that compel students to work on their 

time management. To increase studying times but due to high demanding schedules from both athletics and academics, 

students would just prioritize one role over the others (CarterFrancique et al., 2013; Cooper & Cooper, 2015; Juhnke et 

al., 2013). Creating a balanced schedule that appeals to both academics and athletics can increase time management skills 

and increases the status of the student-athlete (Burcak et al., 2015).  

III.   METHODOLOGY 

60 individual subjects had obtained the data collected in this research examination. 40 of the total subjects are African-

American male college football athletes from Florida State University& Florida Agricultural and Mechanical University. 

20 Administrative full-time coaches from Florida State and Florida Agricultural and Mechanical University. The target 
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population from the student-athlete was senior level who have participated in football for three or more years. All football 

athletes range from the age of 18-25. Subjects were eligible athlete according to the National Collegiate Athletic 

Association (NCAA) student-athlete eligibility guidelines. During the process of the site selection, the first site that was 

selected to conduct the research was Florida State University. Florida State is a Division I (D1) institution and is 

considered a PWI based on the student demographic. According to the NCAA, Division Institution is the high level of 

intercollegiate athletics sanctioned. Division, I athletic programs generate a lot of revenue from television broadcasting 

rights, merchandise and licensing sales to personal donor donations (Cooper and Cooper, 2015). The revenue gained leads 

to larger budgets, excessive facilities, and provide more athletic scholarships than other NCAA Divisions like II and III. 

The second site that was selected is Florida Agricultural and Mechanical University (FAMU) which is a part of the 

NCAA Division IAA and Historically Black Colleges and University (HBCU). According to the NCAA, Division IAA is 

a list of schools in Division I of the National Collegiate Athletic Association (NCAA) that play football in the United 

States as a varsity sport and are members of the Football Championship Subdivision (FCS), known as Division I-AA from 

1978 through 2005. Researchers used snowball sampling method. According to Hutchinson (2004), this method will be 

the most effective and beneficial when the targeted population is restricted or inaccessible. Student-athletes are packed 

with a range of tasks to complete based on their busy schedule. Snowball sampling allowed the researchers to create a 

chain referral system where athletes who participate would refer other athletes to complete the same process. Based on 

research from Hutchinson (2004). Surveys are widely used in sport management research and allow flexibility when 

creating a questionnaire to gather the appropriate information (Li et al., 2009). This approach allowed the researchers to 

attempt and received more in-depth responses from the subjects. In a one-on-one or group setting, the researchers 

administer the subjects‟ record their response to the survey process to ensure that accurate information was collected.  The 

researchers completed a pilot study to measure the validity and reliability of the survey before the final implementation of 

the survey. None of the survey questions are open-ended or require a statement from the subject. The survey was 

originally designed by the researchers (Appendix A). The researchers used frequency, percentages, and descriptive stats 

through Statistical Package for Social Science (SPSS) program to analyze the data and approach the final findings. 

IV.   RESULT AND DISCUSSION 

 (85%) Of Florida State University FSU student-athletes agreed that they attend all academic classes while (90%) of 

student-athletes at and FAM Agreed that they attended all academic classes currently scheduled (figure 1). According to 

Thompson & Gilchrist (2011), class attendance is fundamental to the success of student-athletes and skipping class can 

lead to intellectual incompetents. Thompson & Gilchrist (2011) explained the importance of attending class and the 

detriment produced if the student-athletes skip class. Contrary to academic data, athletic data collected reveals that (95%) 

of FSU student-athletes agreed or strongly agreed that they attend all athletic practices. (95%) of FAMU student-athletes 

agreed or strongly agreed that they attend all athletic practices (figure 2).  

   

Attendance from academics to athletics improved by 10% for FSU student-athletics and by 8% for FAMU students. Lack 

of athletic attendance can lead to student-athletes potentially losing scholarship dollars which is important for their 

education (Schaeperkoetter et al., 2017). Maintaining compliance with the athletic program policy is mandatory if the 

student-athletes want to remain at the institution under their athletic scholarship. (40%) Of FSU student-athletes agreed or 

strongly agreed they had enough time to complete all homework assignments while (45%) of FAMU student-athletes 

agreed or strongly agreed they had enough time to complete all homework assignments (figure 3). Students-athletes 

struggle with the balance between academics and athletics. (Hendricks & Johnson, 2016). Explains that the mindset of 

academics first and athlete second falsified statement. (60%) Of the population at FSU and (55%) of the population at 
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FAMU believe they do not have enough time to complete homework assignments because football is very important and 

satisfying the athletics over their academics is the moral decision (Hendricks & Johnson, 2016). This recent study shows 

that (50%) of FSU students and the (35%) of FAMU students disagreed with the statement that it was easy to balance 

academics and athletics (figure 4). 

   

 (Hendricks & Johnson, 2016) Research results support the claim that it is a true dilemma for a student-athletes to balance 

their academics and athletics. (80% ) Of FSU student-athletes agreed or strongly agreed that they were there to play 

football and advance athletic career while an (80%) of FAMU student-athletes agreed or strongly agreed that they were 

there to play football and advance an athletic career (figure 5). According to (Hendricks & Johnson, 2016), the mindset of 

many of the students was not focused on academics but athletic performance. College-athletes acknowledge the 

importance of academic achievement but would choose rather involve and to overwhelm themselves with athletics 

because due to the safety net it provides (Cooper & Hawkins, 2012; Cooper & Cooper, 2015). Also this can conclude to 

the reason of why (45%) of FSU student-athletes agreed that academic performance was more important than athletic 

performance and (40 %) of FAMU student-athletes agreed academic performance was more important than athletic 

performance (figure 6).  

   

FSU - FAMU data analyses show that (80%) of student-athletes agreed or strongly agreed the institution provided the 

necessary tools for academic success (figure 7). (Evans et al., 2017) Explained why the Academic Centers for student 

athletics were vital to their success in college. The Academic Centers would help improve institution graduation and 

retention rates. Which mean that more student-athletes were receiving degrees (Evans et al., 2017). (30%) of FSU student-

athletes agreed that awards for positive academic growth were given from the team‟s coach staff while only 15% student--

athletes at FAMU agreed that the team‟s coach staff gave awards for positive academic to student-athletes (figure 8).  
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Team cohesiveness and team building are essential according to (Waldron, 2015). Awarding student-athletes would 

motivate that ideal. Coaches who do not support their team productive can negatively affect the team morale or lead the 

time to create their award system (Waldron, 2015). Other researchers do not support the data collected from this current 

research. Institutions of Higher Education should motivate student-athletes to improve on both athletic and academic 

performance (CarterFrancique et al., 2013). This recent study shows that (60%) of the student-athletes at FSU agreed that 

they were pleased with their overall grade point average while (65%) of FAMU student-athletes agreed that they were 

pleased with their overall grade point average (figure 9). The stigma following student-athletes have been that their sole 

purpose at a university was to play a specific sport (Scott, 2017). According to (NCAA, 2017a). Elements of eligibility, 

the student-athlete must maintain a constant progression towards earning a degree. Motivated student-athletes have 

achieved extremely high levels of academic success while balancing both the athletic and academic role (Bailey & 

Bhattacharyya, 2017). Minority student-athletes can face additional barriers due to their educational background 

(Reynolds et al., 2012). Under (45%) of student-athletes at FSU agreed that football was not the only reason why they 

attend the institution. Under (30%) of FAMU student-athletes agreed that football was not the only reason why they 

attended the institution (figure 10). 

   

Degree program option, head coach, academic support and the community is some of the reason why student-athletes 

choose the institution they want to attend and play athletic sports (Andrew et al., 2016). 

V.   CONCLUSION 

This study focused on whether these college student-athletes perceptions are focused on academics success or building 

athletic ability. While identifying the academic support methods and other key contributions that postsecondary 

institutions provide to student-athletes, this study showcased the perceptions of African American male student-athletes in 

a predominantly white institution (PWI) and historically black colleges and universities (HBCU). African-American male  

And found there is an important relationship between the academic success and the athletic ability. By examining the data 

collected from African-American student-athletes with both collegiate institutions, many observations were formed. Data 

analyses have shown that 85% of FSU student-athletes agreed or strongly agreed that they attend all academic classes 

currently on their schedule. 90% of FAMU student-athletes agreed or strongly agreed that they attend all academic classes 

currently on their schedule. 95% of FSU student-athletes agreed or strongly agreed that they attend all athletic practices. 

95% of FAMU student-athletes agreed or strongly agree that they attend all athletic practices. 40% of FSU student-

athletes agreed or strongly agreed they had enough time to complete all homework assignments. 45% of FAMU student-

athletes agreed or strongly agreed they had enough time to complete all homework assignments. 50% of FSU student-

athletes disagreed or strongly disagreed that it was easy to balance their academics. 35% of FAMU student-athletes 

disagreed or strongly disagreed that it was easy to balance their academics. 80% of both FSU and FAMU student-athletes 

agreed that they came to college to advance their athletic career. 45% of FSU student-athletes agreed or strongly agreed 

academic performance was more important than athletic performance. 35% of FAMU student-athletes agreed or strongly 

agreed academic performance was more important than athletic performance. .80% of both FSU and FAMU student-

athletes agreed or strongly agreed the institution provided the necessary tools for academic success. 60% of FSU student-

athletes agreed or strongly agreed that they were pleased with their overall GPA. 65% of FAMU student-athletes agreed 

or strongly agreed that they were pleased with their overall GPA. The finding shows that (55%) of FSU student-athletes 

disagreed or strongly disagreed that academic performance was more important than athletic performance. (65%) Of 

FAMU student-athletes disagreed or strongly disagreed academic performance was more important than athletic 

performance. Keeping the motivational stream of support from both coach, friends, and family would allow the student-

athlete to make healthier academic choices. 
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IMPLEMENTATION: 

The football student-athletes at both had high rates of attending classes with FSU and FAMU. To increase the number of 

students -athletes that attend class, the coach should give a certain incentive or award for the individual who attends 

classes more often. Completing assigned academic assignments and balancing academic and athletic schedules seemed to 

be difficult for many of the football student-athletes. To best address this issue academic advisors must assist student-

athletes with maintaining the proper course schedule. This course schedule should place student-athletes in a position to 

balance managing the academic assignments with he the athletic assignments. Also it is important to enhancing the 

student-athletes awareness of the potential opportunities that education can bring through seminars and other real-world 

activities. 

REFERENCES 

[1] Andrew, D. S., Martinez, J. M., & Flavell, S. (2016). Examining College Choice Among NCAA Student¬-Athletes: 

An Exploration Of Gender Differences. Journal Of Contemporary Athletics, 10(3), 201¬214. 

[2] Bailey, S., & Bhattacharyya, M. (2017). A Comparison of Academic and Athletic Performance in the NCAA. 

College Student Journal, 51(2), 173¬182. 

[3] Barua, R., & Vidal¬Fernandez, M. (2014). No Pass No Drive: Education and Allocation of Time. Journal Of Human 

Capital, 8(4), 399¬431. 

[4] Bjornsen, A. L., & Dinkel, D. M. (2017). Transition Experiences of Division¬1 College Student-Athletes: Coach 

Perspectives. Journal Of Sport Behavior, 40(3), 245¬268. 

[5] Bruce, S. L., Crawford, E., Wilkerson, G. B., Rausch, D., Dale, R. B., & Harris, M. (2016). Prediction Modeling for 

Academic Success in Professional Master's Athletic Training Programs. Athletic Training Education Journal (Allen 

Press Publishing Services Inc.), 11(4), 194¬207. 

[6] Burçak, Ç. O., Levent, Đ. E., & Kaan, E. O. (2015). Investigation Of Time Management Skills Of College Students 

Who Play Sports And Don't Play Sport. Ovidius University Annals, Series Physical Education & Sport/Science, 

Movement & Health, 15(2), 602¬609. 

[7] Carter¬Francique, A. R., Hart, A., & Cheeks, G. (2015). Examining the Value of Social Capital and Social Support 

for Black Student¬-Athletes' Academic Success. Journal Of African American Studies, (2), 157. doi:10.1007/ 

s12111¬015¬9295-z. 

[8] Carter¬Francique, A., Hart, A., & Steward, A. (2013). Black College Athletes' Perceptions of Academic Success and 

the Role of Social Support. Journal Of Intercollegiate Sport, 6(2), 231¬246.Cooper, J. N., & Cooper, J.  

[9] Cooper, J. N., & Hawkins, B. (2012). A Place of Opportunity: Black Male Student-Athletes' Experiences at a 

Historically Black University. Journal Of Intercollegiate Sport, 5(2), 170¬188. 

[10] Davis, J. (2010). The First¬Generation Student Experience: Implications for Campus Practice, and Strategies for 

Improving Persistence and Success. Sterling, Va: Stylus Publishing. 

[11] E. (2015). "I'm Running So You Can Be Happy and I Can Keep My Scholarship": A Comparative Study of Black 

Male College Athletes' Experiences With Role Conflict. Journal Of Intercollegiate Sport, 8(2), 131¬152. 

[12] Edwards, K. L. (2014). Role strain theory and understanding the role of the head clergy of racially diverse churches. 

Sociology Of Religion, 75(1), 57¬79. doi:10.1093/socrel/srt047. 

[13] Evans, J. O., Werdine, A. E., & Seifried, C. S. (2017). The Role of Interorganizational Relationships in the 

Effectiveness of Student-¬Athlete Academic Support Services. Journal Of Issues In Intercollegiate Athletics, 

1035¬56. 

[14] Ginger Phillips, M. (2013). Theorizing university identity development: multiple perspectives and common goals. 

Higher Education, (2), 153. doi:10.1007/s10734¬0129526¬3 

[15] Graham, D. L., Moore, J. L., Bennett, R. A., & Hodge, S. R. (2015). Black Males and Intercollegiate Athletics: An 

Exploration of Problems and Solutions. Bingley, UK: Emerald Group Publishing Limited.  



                                                                                                                                                      ISSN 2348-1218 (print) 

International Journal of Interdisciplinary Research and Innovations     ISSN 2348-1226 (online) 
Vol. 6, Issue 2, pp: (174-182), Month: April - June 2018, Available at: www.researchpublish.com 

 

   Page | 181 
Research Publish Journals 

 

[16] Hendricks, S. P., & Johnson, A. T. (2016). The Athlete¬-Student Dilemma. Journal Of Applied Sport Management, 

8(4), 1-20. 

[17] Henn J. J., & Weidner, T. G. (2008). Role Strain in Collegiate Athletic Training Approved Clinical Instructors. 

(Cover story). Journal Of Athletic Training (National Athletic Trainers' Association), 43(3), 275¬283. 

[18] Hickman, D. C., & Meyer, A. G. (2017). Does Athletic Success Influence Persistence At Higher Education 

Institutions? New Evidence Using Panel Data. Contemporary Economic Policy, 35(4), 658¬676. 

[19] Huml, M. R., Hambrick, M. E., & Hums, M. A. (2016). Coaches' Perceptions of the Reduction of Athletic 

Commitment for Division II Student-¬Athletes: Development and Validation of a Measure of Athletic/Academic 

Balance. Journal Of Intercollegiate Sport, 9(2), 303¬325. 

[20] Hutchinson, S.R. (2004). Survey research. In K. deMarrais & S.D. Lapan (Eds.), Foundations for Research: Methods 

of Inquiry in Education and the Social Sciences (pp. 283–302). Mahwah, NJ: Lawrence Erlbaum Associates, 

Publishers. 

[21] Irlbeck, E. E., Adams, S. s., Akers, C. c., Burris, S. s., & Jones, S. S. (2014). First Generation College Students: 

Motivations and Support Systems. Journal Of Agricultural Education, 55(2), 154¬166. doi:10.5032/jae.2014.02154. 

[22] Juhnke, G. B., Juhnke, G. A., & Henderson, K. (2013). The Homework Identification Plan: A Solution ¬Focused 

Activity to Promote Student-¬Athletes‟ Time Management Skills. Journal Of Creativity In Mental Health, 8(2), 186-

202. doi:10.1080/15401383.2013.792658 

[23] Kena, G., Hussar, W., McFarland, J., de Brey, C., Musu¬Gillette, L., Wang, X., & Barmer, A. (2016). The 

Condition of Education 2016. NCES 2016¬144. National Center for Education Statistics. 

[24] Kurtipek, S., Celik, B. O., Yenel, F. I., & Ilhan, L. E. (2016). Investigation of time management skills according to 

personality characteristics of university students who study sports education. 

[25] Lance, L. M. (2004). Gender Differences In Perceived Role Conflict Among University Student Athletes. College 

Student Journal, 38(2), 179. 

[26] Li, M., Pitts, P., & Quarterman. J., (2008). Research Methods in Sport Management. West Virginia University, 

pg.123¬132. 

[27] Liang, B., White, A., Mousseau, A. D., Hasse, A., Knight, L., Berado, D., & Lund, T. J. (2017). The four P‟s of 

purpose among College Bound students: People, propensity, passion, prosocial benefits. Journal Of Positive 

Psychology, 12(3), 281¬294. doi:10.1080/17439760.2016.1225118. 

[28] Mayol, M. H., Scott, B. M., & Schreiber, J. B. (2017). Validation and Use of the Multidimensional Wellness 

Inventory in Collegiate Student¬-Athletes and First¬ Generation Students. American Journal Of Health Education, 

48(5), 338-350. doi:10.1080/19325037.2017.1345669. 

[29] Miller, M. T., & Kissinger, D. B. (2009). College Student-¬athletes: Challenges, Opportunities, and Policy 

Implications. Charlotte, NC: Information Age Publishing. 

[30] National Collegiate Athletic Association. (2017a). Student¬-Athlete Eligibility. Retrieved from http://www.ncaa. 

org/about/student¬athlete¬eligibility. (Date: October 9, 2017). 

[31] National Collegiate Athletic Association. (2017b). Academics: Continuing Academic Success. Retrieved from 

http://www.ncaa.org/about/what¬we¬do/academics. (Date: October 9, 2017). 

[32] National Collegiate Athletic Association. (2017c). Divisional Differences and the History of Multidivision 

Classification. Retrieved from http://www.ncaa.org/about/who¬we¬are/membership/divisional¬differences-

and¬history¬multidivision¬classification. (Date: October 9, 2017). 

[33] Navarro, K. n., & Malvaso, S. (2016). Millennial Student¬-Athletes and Career Development: Toward an 

Understanding of Academic, Athletic and Parental Spheres Of Influence on Career Aspirations and Undergraduate 

Major Choices. College Student Affairs Journal, 34(3), 30¬47. Ovidius University Annals, Series Physical 

Education and Sport/Science, Movement and Health, (2 SI), 520. 



                                                                                                                                                      ISSN 2348-1218 (print) 

International Journal of Interdisciplinary Research and Innovations     ISSN 2348-1226 (online) 
Vol. 6, Issue 2, pp: (174-182), Month: April - June 2018, Available at: www.researchpublish.com 

 

   Page | 182 
Research Publish Journals 

 

[34] Parsons, J. (2013). Student-Athlete Perceptions of Academic Success and Athlete Stereotypes on Campus. Journal of 

Sport Behavior, 36(4), 400¬416. 

[35] Reynolds, L., Fisher, D., & Cavil, J. K. (2012). Impact of Demographic Variables on African American Student-

Athletes' Academic Performance. Educational Foundations, 26(3¬4), 93¬111.  

[36] Schaeperkoetter, C. C., Oja, B., Mays, J., Krueger, K., Hyland, S. T., Christian, R., & ... Bass, J.R. (2017). The 

"New" Student¬-Athlete: An Exploratory Examination of Scholarship eSports players. Journal of Intercollegiate 

Sport, 10(1), 1-21. 

[37] Scott, I. D. (2017). Factors Influencing the Academic Performance of African American Student-Athletes in 

Historically Black Colleges and Universities. Sports Journal, 1 

[38] Simons, H. D., Bosworth, C., Fujita, S., & Jensen, M. (2007). The Athlete Stigma in Higher Education. College 

Student Journal, 41(2), 251¬273. 

[39] Thompson, J., & Gilchrist, E. (2011). The Academic Advisor's Playbook: Seeking Compliance from College 

Student¬-Athletes. NACADA Journal, 31(1), 29¬41. 

[40] Traynowicz, L., Harrison, C. K., McPherson¬Botts, G., Bukstein, S., & Malia Lawrence, S. (2016). A Quantitative 

Analysis of the Academic, Athletic, and Social Domain Perception of Division I Football Players. College Student 

Affairs Journal, 34(1), 17¬32. 

[41] Waldron, J. J. (2015). Predictors of Mild Hazing, Severe Hazing, and Positive Initiation Rituals in Sport. 

International Journal of Sports Science & Coaching, 10(6), 1089¬1101. 

[42] Weiss, S. W., & Robinson, T. (2013). An Investigation of Factors Relating To Retention of Student¬-Athletes 

Participating In NCAA Division II Athletics. Interchange (0826¬4805), 44(1/2), 83¬104. 

[43] Wilkins, A. C. (2014). Race, Age, and Identity Transformations in the Transition from High School to College for 

Black and First¬ Generation White Men. Sociology of Education, 87(3), 171¬187. 

[44] Williams, J. (2013). Consuming Higher Education: Why Learning Can't Be Bought. London: Bloomsbury 

Academic. 


